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Background and rationale ….
• Parental involvement in their children’s education has been
conceptualised in a variety of ways including:
– frequency and quality of parent-teacher communication;
– parents’ participation in school and class activities;
– parental support for learning at home.
• Increased parental involvement has been found to positively
affect cognitive and social functioning of children including:
– social competence, relations between teachers and students and
relationships among students (Jordan et al., 2001).
– motivation for learning, commitment to complete school, and
level of aspiration (Henderson & Mapp, 2002).
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What we know …..
• Research findings indicate considerable variation in levels of
parental involvement in children’s learning at home and at school.
– Variation appears to depend on family SES (Boethel, 2003).
• Parents from different social and cultural contexts approach
schools with quite diverse expectations/interpretations of what it
means to be educationally helpful to their children.
• Vogels (2002) distinguished four groups of parents:
– Partners: highly active in informal /formal support activities
– Participants: highly active in informal support activities
– Delegators: view teachers as the appointed experts and
therefore responsible for the education of their children
– Invisible parents: not engaged or visible to the school
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What we do not know ….
• The forms of parental involvement that impact on specific aspects
of the development of children remain unclear.
• There is a lack of research regarding the differential effects of
parental involvement on various student-related outcomes.
• In a meta-analysis of 41 studies, Mattingly et al. (2002) found little
empirical support for claims that programs aimed at increasing
parental involvement constitute an effective means to improve
achievement of students or change behaviours of parents, teachers
and students.
• Therefore, caution is needed when it comes to drawing conclusions
regarding the effects of parental involvement on the learning and
education of their children despite some empirical evidence
indicating its importance to students’ outcomes.
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Research Questions
• How involved are parents in their children’s schooling?
• How responsive are schools to parents’ needs for
information and support?
• What relations exist between level of parental involvement
and characteristics of families and schools?
• What relations exist between parental involvement and child
outcomes after differences between children, families, and
schools, are taken into account?
Analyses use data for the Kindergarten cohort, primarily from
Wave 2 (2006), for 3380 children in Years 1 and 2 at school, with
complete teacher data for Wave 2 .
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Sample Demographics
Number of children in analyses  - 3380
• Mean age:  6.8 years (SD 2.6)
• Sex:  59.4 % male and 50.6 % female
• School year level: Year 1- 68%  Year 2 - 32%
• Child has CALD status: 15%
• Child has ATSI status: 3.6%
• Family type: two-parent family - 88%; single parent - 13%
• Mother’s education: < Year 12 – 16%; Year 12 - 20%; post-
secondary qualification – 64%
• Combined parental income (quintiles): low - 18%; high - 34%
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To set the scene ….
Parent report: Expectations for child’s education
• Looking ahead, how far do you think SC will go in his/her
education?
• Leave school before finishing secondary school - 1%
• Complete secondary school - 15%
• Complete a trade or vocational training course - 15%
• Go to university and complete a degree - 59%
• Obtain post-graduate qualifications at a university  - 11%
Teachers’ judgement on level of parent engagement
• In your opinion, how involved are this child's parents in her/his
learning and education?
• Very involved – 60%
• Somewhat involved – 37%
• Not involved – 3%
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How involved are parents in their children’s
schooling? Parent measures
• RESPONSIVENESS (P) of school to family needs (6 items, 4-
point rating – very well, well, just okay, not done at all)
How well does teacher or school .... let you know about SC’s
progress; make you aware of chances to be involved in
school activities; etc.
– Mean for overall scale - 2.05 (0.74)
• CONTACT (P) activities (5 items, yes/no)
During this school term, have you ... contacted the teacher;
talked to parents of other children at the school; attended
a school event; etc.
– Mean: 3.79 (1.15) [76% reported three or more activities]
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How involved are parents in their children’s
schooling? Teacher measures
• CONTACT (T) activities of parent involvement (8 items,
yes/no)
– To the best of your knowledge, during this school year has a
parent of the study child done any of the following? … (e.g.,
spoken or written to you; visited the child’s class; attended a
meeting of the parent-school committee).
– Mean  4.00 (1.15) [57% four or more activities]
• PRACTICES (T) of teachers to encourage parent
involvement (6 items, yes/no)
– In your class, which of the following practices have you used
(or will you use) this year to involve parents? … (e.g., parent
participation in classroom; information sessions; regular
newsletters).
– Mean: 4.5 (1.70) [70% reported three or more activities]
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Correlations between  parent involvement
measures
…PRACTICES (T)
.39**.44**…CONTACT (P)
.81**
.29**
CONT
(P)
…
RES
 (P)
.33**
CONTACT (T)
.29**RESPONSIVE (P)
PRACT
(T)
CONT
(T)
Variables
All correlations significant (p < 0.01, 2-tailed)
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What factors may help to account for
variations in parent involvement?
• Family characteristics
– maternal education
– low income
• School characteristics
– School auspices (Public – 68%, Catholic schools – 21%,
Independent  - 11%)
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Differences in parent involvement by income
4.50 (1.70)
4.22 (1.94)
3.88 (1.27)
2.05 (.73)
Q 4
4.60 (1.72)
4.34 (1.77)
3.93 (1.02)
2.07 (.70)
Quintile 5
(high)
M (SD)
4.53 (1.67)4.47 (1.62)4.44 (1.70)PRACTICES
(T)  NS
4.14 (1.92)3.91 (2.00)3.38 (1.90)CONTACT
(T)  (p < .000)
3.80 (1.14)3.75 (1.21)3.61 (1.19)CONTACT
(P)  (p < .000)
2.03 (.70)2.00 (.77)2.12 (.79)RESPONSIV
(P) NS
Q 3Q 2Quintile 1
(low)
M (SD)
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Differences in parent involvement by mothers’
education
4.55 (1.69)
4.11 (1.91)
3.88 (1.11)
2.10 (.72)
Post-sec qual
 M (SD)
4.42 (1.62)4.47 (1.66)PRACTICES
(T) NS
3.50 (1.96)4.18 (1.88)CONTACT
(T) (p < .000)
3.50 (1.3)3.80 (1.11)CONTACT
(P) (p < .000)
2.10 (.82)2.00 (.73)RESPONSIVE
(P) NS
Year 12
M (SD)
< Year 12
M (SD)
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Regression Analyses
Outcomes variables
• Scores on the Academic Rating Scales [ARS] (Language and Literacy and
Numeracy and Mathematical Thinking  and Approaches to Learning are used as
the outcome measures in these analyses.
Predictor variables included in hierarchical regression analyses:
• Child characteristics  - sex, age, CALD and ATSI status.
• Family characteristics - family income, maternal education.
• Parent report of involvement – responsiveness, contact.
• School type – auspices of school.
• Teacher report of involvement – judgement on level of involvement; contact;
practices to involve.
All predictor variables were categorised and dummy coded.
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Correlations between parent involvement
measures and child outcomes measures
.039.052.033PRACTICES (T)
.309.256.301PERCEPTION (T)
.225.189.233CONTACT (T)
.049.032.053CONTACT (P)
-.053-.022- .033RESPONSIVE (P)
Approaches
to Learning
Numeracy &
Mathematical
Thinking
(ARS)
Language
& Literacy
(ARS)
Predictors
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Variables that made significant
contribution to Language & Literacy
(ARS) outcomes for children
  sex of child (female)
  age of child (older)
  teachers’ perception of parental involvement
(somewhat involved and very involved relative to
no involvement)
Adj R square = .112
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Variables that made significant
contribution to Numeracy and
Mathematical Thinking (ARS) outcomes
for children
 child age (older)
 family income (linear trend from lowest to highest)
 teachers’ perception of parental involvement
(somewhat involved and very involved relative to no
involvement)
Adj R square = .111
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Variables that made significant contribution
to Approaches to Learning (SSRS)
outcomes for children:
 sex of child (female)
 mothers’ education
 teachers’ perception of parental involvement
(somewhat involved and very involved relative to no
involvement)
Adj R square = .140
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So ….
It is early days in the school careers of LSAC children ….
• At this early stage of formal schooling, there is likely to
be higher involvement by parents (there is evidence to
suggest that this decreases across time).
• Analyses in this paper did not consider measures of
parental support for, and monitoring of, learning at home
(e.g. computer access, issues around homework, TV
rules, etc).
• More attention is also needed to other key characteristics
of schools (e.g., school size, racial/ethnic composition of
school population, urban/rural location, etc).
